PRACTICAL STRATEGIES TO DEVELOP
IDEAS,VOCABULARY AND
COMPOSITION

Wednesday 10.6.26



WHY ARE WE HERE?

We have invested heavily in developing writing

through: Year
Investment in high-quality texts, visualisers and
developed curriculum documents 2024
Consistent writing sequence, teaching, planning
and assessment approaches 2025
Shared expectations for planning, modelling
and editing 2026
Curri;ulum development and CPD with Expected 3-year
Jeannie Average
The next step is ensuring that pupils are given
meaningful and cross-curricular opportunities 2023-25 3-Year
to generate ideas, develop vocabulary and Average

rehearse language before writing.

Weriting EXS+
69%

81% (externally
moderated)

80%

76.6%/72% Nat

69%/72% Nat



THEN VS. NOW

Different approaches in different Shared writing journey

classes
Variable expectations Consistent expectations
Writing seen mainly in English Writing across the curriculum

Secure assessment systems/TAF

Assessment uncertainty statements

Staff working individually Staff developing practice together
69% EXS+ 81% EXS+ (2025)



ST. LUKE’S WRITING JOURNEY

WAGOLL — Gathering Content — Planning — Drafting & Editing —
Publishing

Today's strategies sit within different stages of this process.




CONSCIENCE ALLEY

What is it?

* A drama-based strategy that allows pupils to explore a dilemma from multiple perspectives. One pupil takes on the role of a character and walks between two lines of pupils who
offer contrasting advice or viewpoints.

How does it work?

*  Present a dilemma.

= Split the class into two groups.

* Each group prepares advice from a different viewpoint.

©  The character walks through the alley listening to arguments.

*  Pupils discuss which viewpoint was most convincing.
Why use it?

*  Develops reasoning and justification.

*  Encourages empathy.

*  Deepens understanding of character motives.

*  Generates ideas before writing.

*  Great for a balanced argument and persuasive writing




HOT SEATING

What is it?

A pupil or adult takes on the role of a character and answers questions from the class.
How does it work?

Select a character.

Pupils prepare questions. How does. make

Are wou happy with.? g
. - '
Character answers in role. \ wu feals

Responses are discussed and recorded. s

Why didnt you. ?
Why use it? ' ‘

Why did you.?

Develops inference. Explain why you

What do fou
acted tn that way

Encourages deeper character understanding. think about.?

-y~

) re Vi€ rhanoe nd whuy?”
Builds vocabulary. VS YU VW3 Changea & y

Supports oral rehearsal.



ROLE ON WALL

What s it?

A visual strategy used to explore character traits, motivations and emotions.

How does it work?
Draw a large character outline.
Outside:
Appearance
Actions
What others think
Inside:
Feelings
Thoughts
Motivations
Secrets

Why use it?

Promotes deeper character understanding.

Supports inference.

Helps pupils gather evidence from texts.

Role on the wall - Little Red Riding Hood

How people see her?

o Aloving grandaughter.
A helpful daughter.
Innocent and trusting.

Sometimes careless
because she ignores
advice.

A child learning about
the dangers of the world.

How the character acts

.

Kind and thoughful.
Wants to help others.

« Sometimes naive and
easily distracted.

Polite and friendly.

* Brave when faced
with danger.

* Learns from her
mistakes.

Thoughts

« Thope Grandma is

feeling better soon.
Mum trusted me to
take the basket.
The forest feels big
and scary.

+ Maybe I can pick some

flowers for Grandma.
Why is that wolf asking
me so many questions?

o Twish I had listened to

Mum'’s advice.

Feelings
Caring
Helpful
Curious
Nervous
Trusting
Frightened

Emotions

Excited to visit Grandma.

Worried when she
notices something is
wrong.

Confused by Grandma's
strange appearance.
Terrified when the wolf
reveals himself.
Relieved when she is
rescued.

How she dresses
Wears a distinctive

red cloak with a hood.

Carries a basket

of food.

Dressed neatly for

her journey.

Looks innocent

and young.

Stands out because

of her bright red

clothing.




FREEZE FRAME

What is it?

Pupils create a still image to represent a key moment from a text or event. FREEZE FRAME DRAMA

How does it work? Freeze the action and bring the moment to life!
WHAT IS FREEZE FRAME?
8 e £ A freeze frame is What is Stop! THINK ABOUT...
Read or discuss a significant moment. Khertou utdsnly agpeRing? Who are Oh not e Vihersicreiyou?
freeze in a position I'm scared! you? el % What has just
a to show a moment T do? happened?
Pupils create a frozen scene. in time. P i
you

feeling?

% What might
happen next?

Discuss body language, facial expressions and positioning. HOW T0 DO IT

Y Act out a scene.

Explore what is happening and why. * e eReEzEr
stop and hold
your pose.

Use laminated speech bubbles/thought bubbles to hold over the characters * SHodibawyoun
character is feeling
. . . and what is
heads to promote discussion amongst the children. happening.
% Use your body, EXAMPLES
face and space. # A character finds
a surprise.

Why use it?
# A heroic moment.

TIPS

. # Think about your character. # A problem
Encourages close reading. ¢ Show amtion wthyour or e,
face and body. S N e
# Use levels — high, middle, T oy oclsatiness:
. low. ]
Su Pports I nfe rence. # Hold still and be silent. A good freeze frame tells a story without words! * I:x:tr“:: :omem
i ;

% Make your freeze clear
and interesting.

Be creative, be expressive and have fun!

Deepens understanding of events and relationships.



THOUGHT TRACKING

Whatiis it?

A strategy used alongside a freeze frame where pupils verbalise what a character may be thinking at a specific
moment.

How does it work? ) THOUGHT TRACKING e

Let’s track what a character is thinking!

T
Create a freeze frame. WHAT IS THOUGHT USEFUL STEMS
TRACKING? Betoce.. Do - * T think..
H Thought tracking i : # Maybe...
Tap a pupil on the shoulder. o What is the b Wht i the o Pt
g ou. .a " character thinking character thinking character thinking .
character is thinking cbitha beginding as events R * I imagine...
They speak aloud as the character. at different points in P hagpari? glows * I predict..
a story. gA * It seems like...
* I believe...
Record key phrases and vocabulary. \ O ) 5
q ———— " ,
Why use it? HOW T0 DO IT THINK ABOUT...
% Choose a character. # What has just
Develops empath L e i L
A e story. 3
p P y % Think about what the e I:ov; |57the corsctey .
character might be asHgy

Makes inference explicit. shinkiog
* Use clues from the text,
their actions and how

# What do they want? |
# What might they do Q
 next?

i they feel.
BU | Id S VOC&bU Iary- * Explai: and sharp REMEMBER: There are no wrong answers! / , | TOP TIP!
. o« . yodrdeas; @ It’s about using clues and your imagination. i Good readersistop, ,thi"k and
Supports internal monologue writing. \ ‘ B | e iese @

BE CURIOUS... BE A DETECTIVE... TRACK THOSE THOUGHTS!



MIRRORING

Whatiis it?

A paired activity where one pupil leads movements and expressions whilst the other mirrors them.

How does it work?
Pupils work in pairs.

One pupil leads.

~ »
- ~
One leads, the other mirrors - a powerful way to explore movement and expression.

WHAT IS IT?

WHY USE IT?

M Explores character

LEADER MIRROR

Creates movements Watches carefully and

The other copies movements precisely.

Discuss emotions, relationships and intentions. —
Why use it?

Explores character relationships.

Encourages observation.

Develops emotional vocabulary.

Supports descriptive writing.

@ [ ]
A paired activity where

one pupil leads movements
and expressions whilst

the other mirrors them.

HOW DOES IT WORK?

i o ® 0
@ Pupils work in pairs. o

@ oOne pupil leads.

© The other copies

i
movements precisely.
o Discuss emotions,

relationships and
intentions.

i

and expressions. copies exactly.

@ Happy to see each other

g Angry and frustrated 's ¢
Nervous and unsure
Comforting a friend
Celebrating good news

Tired at the end of the day Leader shows the emotion and movement - Mirror copies - Then swap roles!

relationships.
<@ Encourages observation.

Develops emotional
@ ccavutary.

/ Supports descriptive
writing.

DISCUSS AND THINK

© What is the relationship between
the characters?

© How do their movements show
how they feel?

® What is the leader trying to
communicate?

© How does it change if the Q

mirror becomes the leader? O

TOP TIPS *\

o Make eye contact with your partner.

© Mirror exactly - be a reflection!

e Use your whole body and face.

 Swap roles so everyone gets a turn.



SECRET DIARY

What is it?

Pupils write a diary entry revealing thoughts and feelings that a character would not share publicly.

~ SECRET DIARY ENTRY <

<,I:Z Step into your character’s world and write what they can’t say out loud.

How does it work?

Explore the character.

Discuss hidden thoughts.

Write from a first-person perspective.

Why use it?

Develops empathy.

Encourages deeper character exploration.

Supports internal voice.

-

o

WHAT IS IT?

Pupils write a diary
entry revealing
thoughts and feelings
that a character
would not share
publicly.

N

HOW DOES IT WORK?

o Explore the character.
o Discuss hidden thoughts.

® Write from a first-person
perspective.

WHY USE IT?

/_ e Develops empathy.

Q- - eronrsgs er
N character exploration.

o Supports internal voice.

EXAMPLE STARTERS

Dear Diary, today was one of the hardest days...

| wish | could tell someone, but | just can't...

Sometimes | pretend I'm okay, but really...

If only they knew what | was thinking...

_J
R

THINGS TO CONSIDER

Dear Dmry, S 1
|| No one would understand how | \‘ TOP TIPS * . :\Ihat:;:s ghe character o
| lonely | feel: _— eep hidden?

| ite in
gtk I ey b,
| but they dont koow the trath, | (R

© What are they afraid of?

 What do they wish

- it i
Be honest — what is others knew?

the character really
thinking or feeling?

M | wish things were different.

[
‘ I'm scared of what might © What do they hope

happen if anyone found out | o Include secrets, will happen?
how | really feel- || worries or hopes. / o How do they see
| just needed to write this down |+ Use detail to show /i themselves?

can let it out, even if it's
gou who knows.

| emotions and
experiences.

sl
only

Goodnight. @

CLASSROOM EXAMPLE
Retelling Little Red Riding Hood from Reds perspective.

REMEMBER

A secret diary entry gives

us a glimpse into a character's
private world — their true
thoughts, feelings and fears. ®

Dear Diary,

I thought the woods would be fun, but it's much
scarier than | imagined. Why did | talk to that wolf?
Mum warned me, but | didn't listen...




MULTIPLE PERSPECTIVES

Whatis it?

s = MULTIPLE PERSPECTIVES - »

Exploring an event from different viewpoints. e e il

. WHAT IS IT?
How does it work? gt
from different
viewpoints.

Select an event.

HOW DOES IT WORK? : WHY USE IT?
* Select an event. _\ '_ * Develops understanding of
* Assign different viewpoints. Al audience and viewpoint.

* Discuss how experiences differ. = * Encourages critical thinking.

* Compare responses. ¢ Strengthens inference.

I'm taking

food to

Discuss how experiences differ. oot |- S s et nd o

hope she feels

little nervous.

* She trusts the wolf.

Comepare responses.
Why use it?

Develops understanding of audience and viewpoint.

GRANDMA’S PERSPECTIVE )

* She is old and feeling unwell.
at the door.
T hope it's
Little Red  } She is unaware of

She is expecting a visit.

the danger.

[ N THINGS TO THINK ABOUT

feelings differ?

Encourages critical thinking. Ve . S R
¢ .‘Z&l*:i&" © (" purpecti v o
©

Strengthens inference. s, e B

q . g 9 > CLASSROOM EXAMPLE =
ASS Ign d Iffe re nt VI eWPO | ntS. REDPIé:zDSIyEGC.II-!I(\)IoEDvs WQS Little Red Riding Hood from different perspect;( THE WOLF’S PERSPECTIVE
She i kind and helpful. 4

perspective;change Understanding different perspectives

* He is cunning and clever. ( Im hungry.
I need a plan
to trick her and
get to Grandma's
first.

* He wants to outsmart
Red Riding Hood.
+ He sees an opportunity.

* Heis brave and
determined.

Iheard
noises. I hope
T'm not too
late to help!

+ He wants o help.

* He acts to save
- — the day.

the story?

helps us to be better thinkers and storytellers.




FLASHBACK

Whatis it?

A strategy that explores events that happened before the main story.
How does it work?

\dentify a key moment. HOW TO WRITE FLASHBACKS

e »g y
: BEGIN WITH A TRIGGER oy START WITHA STRONG (¥
Ask pupils what happened beforehand. FROM THE SENSES 9 i. OPENING IMAGE
Discuss and develop ideas. MAKE SURE THE
e R 2/t
Record possible backstories. PURECRE
. USE DIALOGUETO DON'T INFO-DUMP IN § \)
Why use it? FURTHER GROUND THE FLASHBACKS -
: SCENE <
Deepens character understanding. USErcioniiesTo | = .0 BE CAREFUL WITH ~
) MOVE THE SCENE :? vl a8
Develops narrative structure. FORWARD / -V
g END WITH A STRONG s,
Encourages inference. )) CLOSING IMAGE

WWW.NEILCHASEFILM.COM



FLASHFORWARD

Whatis it?

A strategy used to predict and explore future events.  >?? |'|0W TO WRITE FLASH FORWARDS')

A flash forward gives the reader a glimpse of what might happen in the future.

How does it work?

-
© JuMP AHEAD WHAT HAPPENS NEYT, @ RAISE QUESTIONS
Move the story \ y ! g | Make the reader
Pause ata key moment. forward in time. i curious. Leave
Show a moment them wondering
Pr‘ediCt What haPPens next in the future. how it got there.
2] | @
H HPa™ BE VIVID KEEP IT RELEVANT
JUStIfy Pred ICtlonS. Use strong 'S NS > Make sure it links
imagery and @ to the story and O’O
i descriptive the characters.
Comepare ideas. B Ve \
. S B - /)
Why use it? © CREATE IMPACT O RETURN SMOOTHLY
Show something EXAMPLE STARTERS Come back to
o i tant, iting, th t and
Deve I (o) PS reasoni ng. :;:;::us Z:c;ulﬁg o Years later... o The world had changed... coit?,:::e:h:n < ’
oF aiiotion: o In the far future... ¢ Looking ba(fk, they story.
E diction AN . 0|:|: dn);, ;Mhen all was ;:ouldrll't bel;leve; 2 Y/
said and done... ¢ In a place they ha
ncou rages p re ° {? U:SZ:;LPLMM s » By the time they were only F;ireamed):'.vf’... A flashﬁiﬁﬁi peck = S
. . sparingly. A little goes old and grey... into the future - useitto - \_
Strengthens narrative understanding. L ekmwer surprise, xcite an npie!

v TAKE YOUR READER ON A JOURNEY INTO THE FUTURE!



TEXT MESSAGE RETELL

Whatiis it?

A story or event is retold through a series of

> TEXT MESSAGE RETELL "

Retell a story or event through a series of text messages.

text messages. WHAT IS IT? wenec T 10:30 AM ' [ CLASSROOM EXAMPLE

Retelling The Three Little Pigs

How does it work?
Identify key events.
Convert events into messages.
Sequence messages logically.
Discuss language choices.

Why use it?
Supports sequencing.
Makes narrative structure visible.

Engages reluctant writers.

A story or event < Messages The Three Little Pigs ' ' Details |
is retold through
a series of text Little Pig (Straw)

messages.

HOW DOES IT WORK?

o p Identify key events.
e @ Convert events

into messages.

e " Sequence messages
"~ logically.
o / Discuss language
choices.

WHY USE IT?
Supports sequencing.

Makes narrative
structure visible.

Qo

Engages reluctant
writers.

L |
2

A,
4

Hey brothers! '« I'm building my 10614

house out of straw. It will be quick
and easy!
Little Pig (Sticks)

I'm building mine with sticks.

It's stronger than straw!
Big Bad Wolf

Hello little pigs... 'm hungry! &
I think I'll huff and I'll puff
and I'll blow your houses down!

Little Pig (Straw)

Noooo! |

Little Pig (Sticks)
Help! My house is down too! (&

Little Pig (Bricks)

Not by the hair on my chinny chin chin!
My brick house is strong! [

Big Bad Wolf

| can't blow this house down! ==

Little Pig (Bricks)

We're safe together! ¥ B & 10:15 AM

Send

TOP TIPS @
0 Keep messages short and clear.

through text messages
between the pigs.

THINGS TO THINK ABOUT

Which events are most important? o©
What would each character say?

What emojis could show feelings?

How does the language show
character and mood?

N

° Use emojis to show emotion.
o Make sure the order makes sense.

0 Think about who is sending
each message.



SNOWBALLING

What is it?

A collaborative discussion strategy where ideas are gradually >
expanded through increasingly larger groups. g SNOWBALLlNG 3'%5 ;
How does it work?

WHAT IS IT? I —» N —» S _;

o e . A collaborative
Individual — Pair — Four — Whole Class ehesionirategy > ~
; ; T Strong wind, dark clouds,
where ideas are == / \\ S \
} o . Strong wind, Q heavy rain, lightning, thunder,

gradually expanded

o } ) :
Why use it? s > ./ swonguind, /" dark clouds, heavy \ floding, hal, howlng wind, |
larger groups. / Strongwind, \ [ darkclouds, | [ rain, lightning, thunder, ‘ trees falling, power cuts, |
| dark clouds, | heavyrain, | | flooding, hail, howling | | chaoFsy. des;ruction, colldd, ﬂ
8 ~A R ( ey \ heavyrain. / |  lightning, /|  wind, trees falng, terrifying, dramatic, wild, /
Encou rages part|C|pat|on. HOW DOES IT WORK? N oo g pribeeiis / \ unpredictable, dangerous, |
@ Think about the —— p —— \ /) \ relentless. /
@ NDVIDUAL  qestion on your own D ——

Builds confidence. L SRR

Share your ideas

[ ¥
ME PAR with a partner and

Refines ideas. T

as a class.

\

e e Join another pair to
Supports vocabulary development. B8, o miesgomio
Fyy) v L 5
T i i WHY USE IT? * CLASSROOM EXAMPLE
C Iass rOO m Exam p I e e s @ Encourages participation. Generating ambiti_t:u-s vocabulary
& & WHOLE o0 oree s Builds confidence. | ([fcoestorngerteron o Startwith simple ideas.
. P P A3 CLASS  contiuethe o " | o Build richer vo:abula together.
Generating ambitious vocabulary for a storm description. O eines s | S
Q Supports vocabulary development. ‘ ® Create #lpowerful wordibank




HUMAN GRAPH

Whatis it?

Pupils physically position themselves along a continuum to show the strength of their opinion.

it¢ -~ HUMAN GRAPH < it

Pupils physically position themselves along a continuum to show the strength of their opinion.
—

How does it work?
Present a statement.
Pupils place themselves on a line.
Justify their position.
Discuss differing views.
Why use it?
Encourages reasoning.
Develops speaking and listening.

Supports persuasive writing.

WHAT IS IT?
[ ]
—f—s
Pupils physically position
themselves along a continuum |

to show the strength of
their opinion. )

HOW DOES IT WORK?

© @ Fresertasiatoment
4 . Pupils place
(2] !’ themselves on

a line.
() g Justify their
position.
©®, Discuss differing
0imi ..
WHY USE IT?
> T
g Develops speaking and
listening.

@ Supports persuasive writing.

EXAMPLE STATEMENT:
“The Giant was misunderstood.” J

He was kind
and had a
good heart.

" Ithink he was |
| bothkindand |
unkind.

He was
unkind and
selfish.

& 1 1 ! ! L >
< T T T T Lo
STRONGLY DISAGREE NEUTRAL / AGREE STRONGLY

DISAGREE UNSURE AGREE

CLASSROOM EXAMPLE

Statement: “The Giant was misunderstood.”

He frightened | He was selfish I'm not sure. He just wanted He was kind
at first, but ‘ He did some somewhere and learned to
good things. care for oth

changed. |

£ &

-@ Pupils explain their position and respond to others’ reasons.

2.

TIPS FOR DISCUSSION

@ Listen to different O

opinions respectfully.

® Ask questions to 9
understand others’ o
views.

® Challenge ideas, -
e ™"

® Be ready to change
gt b @

SENTENCE STARTERS r(--.>

© | agree/disagree because...

© My position is here because...
o | understand your point, but...
© Another reason is...

© After hearing others, | think...




SIXWORD STORIES

What is it?
A strategy where pupils summarise a story, character
or event using only six words.
How does it work?
Introduce a text, character or theme.
Challenge pupils to summarise it in exactly six words.
Discuss choices and alternatives.
Expand into sentences, paragraphs or plans.
Why use it?
Encourages precision.
Promotes vocabulary choices.

Develops summarising skills.

% - SIX-WORD STORIES <

A strategy where pupils summarise a story, character or event using only six words.

WHAT IS IT?

A strategy where
pupils summarise a
story, character or
event using only
six words.

HOW DOES IT WORK?
o0
2 4
o
o

WHY USE IT?

@ Encourages precision.

* Promotes vocabulary choices. ‘

a Develops summarising skills. |

)

Introduce a text,
character or theme.

Challenge pupils to
summarise it in
exactly six words.
Discuss choices

and alternatives.
Expand into sentences,
paragraphs or plans.

%

\ J

,@,

In the end, ...

The most important thing is ...

@@r

e
¥

EXAMPLES

STORY: THE TEMPEST

Storm rages. Magic brings peace |

and forgiveness.
(6 words)

CHARACTER: HARRY POTTER
Brave boy discovers truth,
friendship, and destiny.

(6 words)

THEME: NATURE

Nature heals, inspires, connects
us all.
(6 words)

EVENT: WORLD WAR ONE

War brings loss, courage,
change, and hope.
(6 words)

SIX-WORD STORY STARTERS
I'll never forget ...

One decision changed everything.

EXPAND IT:
After a terrible storm,
Prospero uses magic to
bring peace and everyone
forgives each other.

EXPAND IT:
Harry learns he is a wizard,
faces danger, makes loyal
friends, and discovers his
destiny.

EXPAND IT:
Nature has the power to
heal, to inspire wonder,
and to remind us we are
all connected.

EXPAND IT:
The First World War caused
huge loss and pain, but also
showed courage, change
and hope for the future.

Because of that, ...
| realised that ...

=
‘ CLASSROOM EXAMPLE

After reading a picture book...

o Read and discuss the story.
o Challenge: Write the story

in exactly six words.

9 Share and discuss
different versions.

o Choose favourite and
explain why.

9 Expand into a sentence,
paragraph or plan for
more writing.

TOP TIP

Every word counts —
make them powerful!

*

N



SENSORY STATIONS

What is it?

A strategy that immerses pupils in a setting, object or experience through the senses. s* _: s E Nso RY STAT l o Ns E' *%

How does it work?

A strategy that immerses pupils in a setting, object or experience through the senses.

i i . ( R i
Create stations I|nked to: WHAT IS IT? | Set up different stations around the classroom. CLASSROOM EXAMPLE

A strategy that | Pupils explore using their senses, then record words and phrases.
Sisht immerses pupils Creating sensory stations for
g in a setting, object < siGHT Jl 9 souno I A smer. Il iToucH [l v TASTE a rainforest writing unit.
A i b )

or experience

Sou nd through the senses.
L
——— . R
HOW DOES IT WORK? S

Smell Q@ Crneson

linked to:
Touch @ sight 1 3 : 5

9 Sound What do you see? || What do you hear? || What do you smell? || What can you feel? || What can you taste?

L smell = colours « birds calling + damp earth « rough bark « sweet

+ shapes + water flowing « rainforest flowers || + smooth leaves « sour

Ta.ste @ Touch o patteriis « leaves rustling + decaying leaves « cool water + juicy

W Taste « movement « insects buzzing « fresh rain « soft moss « sharp i b

St | ) e ) . i |
i i q : Pupils move around 4 tocuresmd
Pupils move around the stations recording vocabulary and observations. Q fuiemon el g \ { J & wiows” [ ™ B
viocabulary/and
Why use it? == pbsshiationss ) ‘E Pupils record vocabulary, phrases and observations at each station. /
y ® = Use their notes to help with descriptive writing.

WHY USE IT?

Devel Ops descri ptlve vocabu Iary. ﬂ? Develops descriptive vocabulary. EXAMPLE VOCABULARY COLLECTED ‘ ! .
. @ Pupils use their notes to
. @ supports reluctant writers. & SIGHT D souno I\ sMeLL @ touch | W s write detailed descriptions,
Supports reluctant writers. A . , e gy | spenalboivg | —dame st | oy || s poetry, diary entries or
@@k Creates shared experiences. demsestowering:. | whisperingirushing; | musty;floral; slimy, spiky, wet, | juicy, sour, sharp, stories set in the rainforest.
. -, » winding, shadowy, | dripping, buzzing, rotten, fresh, waxy, soft, refreshing,

Creates shared experiences. ) Enhances descriptive wriin. colourul, wild | chattering, croaking | rain-soaked prickly eotic

" J %

Enhances descriptive writing.



ISPACE

What is it?

A vocabulary and sentence-building strategy that supports pupils in generating ambitious language choices.

The acronym iSPACE provides pupils with six language categories to draw upon when writing:

I - ING words
S — Similes
P — Prepositions
A — Adverbs
C - Conjunctions
E - ED words
How does it work?
Pupils roll a dice.
Each number corresponds to an iSPACE category.

Pupils select vocabulary from that category.

Vocabulary is incorporated into a sentence or paragraph.

Additional rolls can be used to build complexity.
Why use it?

Encourages ambitious vocabulary choices.

Supports sentence development.

Provides scaffolding for reluctant writers.

Promotes variety in sentence construction.

Makes editing and redrafting more interactive

ROLL, CHOOSE,
IMPROVE'

WHAT IS IT?

A vocabulary and
sentence-building strategy
that supports pupils in
generating ambitious
language choices.

The acronym iSPACE
provides pupils with six
language categories to
draw upon when writing:

HOW DOES IT WORK?
Pupils roll
o a dice.

Each number corresponds
to an iSPACE category.

+
o D Pupils select vocabulary

from that category.

+
o Vocabulary is incorporated
into a sentence or

paragraph.

+
e @ Additional rolls can be used
to build complexity.

I

ING

words

Action and
feelings
in progress

eg.

whispering
crashing

shimmering

Roll1
1

Roll2
E:

Roll3
3

Roll4
4

Roll5.
5

Rollé
6

G G B3 (7 [

iISPACE

|_THE iSPACE CATEGORIES _
S P A C E

Similes Prepositions Adverbs Connectives ED
words
Add detail
Make vivid i e Describe how, Join ideas Describe feelings
comparisons S when or and build and emotions
diraction how often cohesion
eg eg eg. eg eg
like a storm beneath the bed silently however terrified
as brave as in the distance suddenly therefore exhausted
a lion through the fog carefully meanwhile inspired
EXAMPLE IN ACTION
I ING words whispering =%  Whispering, the wind crept through the trees.
s — Uke a ghost  —»  "Whispering, the wind crept through the trees
like a ghost.

Whispering, the wind crept through the trees

P Prepositions through the forest ==
like a ghost through the forest.

A Adverbs eerily

c Connectives meanwhile ->

- Whispering, the wind crept eerily through the
trees like a ghost through the forest.

Meanwhile, whispering, the wind crept eerily

E ED words hatited —»  Meanwhile, whispering, the wind crept eerily

through the trees like a ghost through the forest,

leaving the valley feeling haunted.

through the trees like a ghost through the forest.

A vocabulary and sentence-building strategy that supports pupils in generating ambitious language choices.

QP9

Use

WHY USE IT?
Encourages ambitious
vocabulary choices.
Supports sentence
development.

Provides scaffolding for
reluctant writers.
Promotes variety in
sentence construction.
Makes editing and
redrafting more
interactive.

EXAMPLE USE

iSPACE to improve a boring
sentence during editing.

The house was old.

+

Use iSPACE rolls to add detail,
atmosphere and emotion!

BEST USED DURING:
© Drating

@ Editing

@ sentence starters
@ Vocabulary building
@ Independent writing



JIGSAW WRITING

What is it?

A collaborative strategy where groups are

responsible for writing different sections of a text.

How does it work?
Divide the writing into sections.
Allocate sections to groups.

Write collaboratively.

Combine pieces to create a complete text.

Why use it?
Develops understanding of structure.
Encourages collaboration.
Builds confidence.

Makes planning visible.

(

strategy where
groups are
responsible for

&4
* Builds confidence.

&% JIGSAW WRITING #

A collaborative strategy where groups are responsible for writing different sections of a text.

WHAT IS IT?

A collaborative

Divide the

writing into
writing different g

sections of a text.

sections,

WHY USE IT?

Develops understanding
of structure. ¢

YY)
22

HOW DOES IT WORK?

0 0 O

Allocate | Write
sections to collaboratively.
groups.

-
\

o

Combine pieces
to create a
complete text.

b
J

Encourages
collaboration.

Makes planning

ASIBE, @ Provide planning frames or sentence starters if needed.
@ Ensure each group understands how their part links to the next.

° Edit as a class after combining the pieces.

TIPS FOR SUCCESS

@ Model each section before pupils start.

One complete text - written together!

OPENING

BUILD-UP

happens.

| challenge.

CLASSROOM EXAMPLE

Groups write the following
sections for a narrative:

Introduce the setting
and characters.

Build the story and
describe what

PROBLEM

Present the main
problem or

RESOLUTION

Resolve the problem
and end the story.

Example: Using stills from Lost and Found,
each pupil wrote a more detailed, uplevelled
piece to create a complete narrative.



SLOW WRITING

What is it?

r'd I ~
A structured approach where pupils write sentences according to specific criteri

WHAT IS IT? ] EXAMPLE CRITERIA & SENTENCES CLASSROOM EXAMPLE

A structured approach where pupils write sentences according to specific criteria.

How does it work?

For example:
A structured

SENTENCE 1: I . y Writing a suspense paragraph

Sentence! I approachlwhere B itk an [ Silently, the wind crept through . O 5) using agreed criteria.

PUPI[S write sentences i b'al L, the abandcned Village. ;fc)‘

. . . according to specific versial:
Begin with an adverbial. L B =
) | ———
SeriiamEs 2% — ~ SENTENCE 2: . In the distance, a dog howled, ( i
’ HOW DOES IT WORK? Inclidda sending shivers down my spine y
fronted adverbial. 2

Include a fronted adverbial. o Choose or create — 4

criteria for sentences.

SENTENCE 3: “ » .
. Whe's there?” | whispered,
Sentence 3: o Explain the focus Include R bii P
“ of each sentence. dialogue. Iy:Voice theimBubE.
Include dialogue.

o Pupils agree on sentence

0 f Pupils write each W\ criteria linked to suspense.
sentence slowly/and i The creaky door, which hadn’t
Sentence 4: carefully. Include a B di Y i ol d o Write each sentence slowly,
< L moved in years, slowly opened. :
] [ati | o *;.} Review and refine relative clause. ) y ' ¥ op focusing on the target.
nclude a relative clause. ¢ to build a st =
é“* p:rauglrapis TRne e Combine sentences to
WhY sl L B ' J = _ TOP TIP: Go slowly, think carefully, and check each sentence create a suspenseful
= ———— meets the criteria before moving on. paragraph.
. . WHY USE IT?
Encourages deliberate choices. ) o Read aloud, improve
. ﬁ Encourages deliberate choices. EXAMPLE CRITERIA IDEAS and refine.
Develops sentence variety. - | L J
Q Develops sentence variety. @ Begin with an adverbial @ Use a metaphor —_— =
Reinforces grammar knowledge. e it @ Include a fronted adverbial @ Use a powerful verb BEST USED DURING:
“ e e SRS @ Include dialogue @ Start with a short sentence 9 Drafting & Composing
A . (Builds strong sentences
Improves composition. ./ii Improves composition. @ Include a relative clause @ End with a cliffhanger sentence before building a text)




SENTENCE ESCALATOR

What is it?

A strategy used to gradually improve a simple sentence through
deliberate additions and refinements.

How does it work?

Start with:

"The dog ran."

Add:

Adjectives

Adverbs

Clauses

Figurative language

Precise vocabulary

Until the sentence becomes:

"The exhausted greyhound sprinted desperately across the rain-soaked field."
Why use it?

Develops sentence construction.

Encourages editing.

Demonstrates the writing

=% > SENTENCE EXPANDING = /

finements.

A strategy used to gra

WHAT IS IT?

A strategy used to

gradually improve a

simple sentence o @

through deliberate
additions and
refinements.

0

TIPS FOR SUCCESS

@ Take one step at a time.

@ Discuss the effect of each ,7//?

addition.

@ Encourage word choices

dually imp

e a simple sentence throu

deliberate additions and

HOW DOES IT WORK?

START WITH:

ADD ADJECTIVES
Add describing words.

-

ADD ADVERBS
Add how, when or
where.

=y

ADD CLAUSES Y

Add extra information.

ADD FIGURATIVE LANGUAGE
->

Add comparison or
imaginative detail.

USE PRECISE VOCABULARY
Choose stronger, more
specific words.

FINAL SENTENCE:

“The dog ran.”

“The dog ran.” “The grey dog ran.”

“The grey dog ran.” — “The grey dog ran quickly.”

“The grey dog ran quickly” — “The grey dog ran quickly
across the field.”

“The grey dog ran quickly across the field.”
—  “The grey dog ran like the wind across
the field.”

“The grey dog ran like the wind across the field.”
“The exhausted greyhound sprinted desperately
across the rain-soaked field.”

“The exhausted greyhound sprinted desperately

across the rain-soaked field.”

that are preciseand x|
powerful. = e,

@ Read the final sentence
aloud and reflect.

“The cat sat.”

ANOTHER EXAMPLE

= ‘“Thecatsat” .3 “Thefluffycatsat 3 “The fluffy catsat
quietly.” quietly on the mat."

“The fluffy, ginger cat
sat quietly on the warm
mat by the fire.”

WHY USE IT?

Develops sentence
construction.

Encourages
deliberate editing.

Demonstrates how
small changes
create strong impact.

B O %

3

Builds vocabulary
and confidence.

Supports understanding
of grammar and style.

@

CLASSROOM EXAMPLE
Improving setting sentences
in a story:

Pupils start with a basic sentence
and expand it step by step to
create atmosphere and detail.



DICTOGLOSS

e 9= = DICTOGLOSS = /¢
A strategy where pupils listen to a short text and then ’ = ~

reconstruct it collaboratively. A strategy where pupils listen to a short text and then reconstruct it collaboratively.
i
How does it worlk? ‘ WHAT IS IT? HOW DOES IT WORK? CLASSROOM EXAMPLE )
Reconstructing a model paragrapl
A strategy where
Read a passage aloud pupis isten to 2 o i © o @ i Luite §
. READ A PASSAGE  PUPILS NOTE KEY ~ RECONSTRUCT THE ~ COMPARE WITH DISCUSS AND
short text “'j"i then ALOUD WORDS AND TEXT IN PAIRS THE ORIGINAL REFLECT WAGOLL (Model Paragraph)
Pupils note key words and phrases. e, b - The abandoned house loomed
| | at the end of the lane. Ivy
N ol

. . crept up the cracked walls,
Reconstruct the text in pairs or groups.

whispering secrets of the past.
WHY USE IT?

A single window glowed faintly,
casting eerie shadows on the

Compare with the original.

Why use it?

Develops overgrown garden.
listening skills. The teacher reads Pupils listen carefully Using their notes, The class compares Discuss differences,

a short text aloud and jot down key they work together the reconstructed improve grammar 3

at normal speed. words or phrases. to recreate the text.  text with the original.  and vocabulary, and

Pupils reconstruct:

Improves sentence learn from the text.

Develops listening skills. * RHG,
) TIPS FOR SUCCESS vt ¥
E Builds vocabulary e, .
I m P roves se nte nce St ru Ctu re. knowledge. @ Use a short, meaningful text (4-6 sentences). @ Encourage use of full sentences.
@ Read at a natural pace without repetition. @ Review and celebrate improvements.
Builds vocabul ary knowled ge. ﬁ Reinforces | @ Allow time for discussion and reconsruction. Then compare, discuss and improve
grammar. their version.
i A EXAMPLE PASSAGE (TEACHER READS ALOUD) § A

Reinforces grammar. 7 e

cl E I “The old lighthouse stood tall on the rocky cliff. Waves crashed below, sending Brefting sk it
assroom Example spray into the cold wind. Inside, the keeper trimmed the lamp carefully, making . 2
P sure it would shine brightly through the night.” (Building accuracy and

refining writing skills)

Reconstructing a model paragraph from a WAGOLL.



BEEHIVING

~ @ _~ BEEHIVE PLANNIN

, A structured planning strategy where a page is divided into sections (often six) and pupils
= generate ideas using different writing techniques or grammatical structures.

What is it?

A structured planning strategy where a page is divided into sections (often six) and pupils generate ideas using different writing

techniques or grammatical structures.

How does it work?

Divide a page into six sections.
EXAMPLE BEEHIVE - SETTING: A STORMY SEA

HOW DOES IT WORK?

o o PERSONIFICATION SIMILES

WHAT IS IT?

Assign a writing focus to each section, for example:
METAPHORS

A structured planning

b Personification DIVIDE ASSIGN A GENERATE CREATE A BANK
strategy "‘_he'e G THE PAGE WRITING FOCUS EXAMPLES OF IDEAS e Thasesiecnanisd | & THE WA e o Tha. eatwas
‘b - is divided into sections 5 in anger. as tall as houses. a raging monster.
Stiles (often six) and pupils - The sky wept + The sea churned « The wind was
generate ideas using relentlessly. like a boiling a knife slicing
b Metaphors 2 o TR et cauldron. through. the air.
TEaEE g Forioualy o Thaclouds wers | = The night was
b Relative Clauses techniques or o ) Q like dark, heavy a black velvet cloak.
grammatical structures. Divide a page Pupils generate “b:h_‘“"'v":“ \\@ blankets.
e chive” becomes
b Adverbial Phrases i Assign a writing Sxepees lnked o a vocabulary and
e sections. focus to each the setting, character e e RELATIVE CLAUSES ~ ADVERBIAL PHRASES  EXPANDED NOUN PHRASES
. or event they are
b Expanded Noun Phrases section. preparing to write can be drawn upon + The ship, which was |+ Without warning, « The dark, icy,
WHY USE IT? abiout, during drafting. old and fragile, the storm hit. relentless sea
. . ) } } 2 creaked in protest. | . Tn the dead of night, stretched endlessly
Pupils generate examples linked to the setting, character or event they are preparing to write about. i ight,
Provides a structured EXAMPLE IN ACTION « The waves, which the ship was « The ancient,
(T (bt (] - . approach to planning. crashed over the attacked. wooden ship
The completed "beehive" becomes a vocabulary and sentence bank that can be drawn upon during drafting. e SOREICEION s e anlioes b A — b by aiit
- ﬁ Encourages ambitious The house whispered Creaky floorboards Thalbbueenas siuigihing sea, the gulls + The heavy, black
Why use it? Giigiagaichaises: in the wind. groaned in agony a hungry beast screamed. clouds filled the sk
The shadows crept like old bones The darkness was
Provides a structured approach to planning. E Supports retrieval of silently across The meon was a thick, suffocating
el like o watchful eye. blanket This bank of ideas and sentences can be used during

previously taught

grammar. drafting to improve vocabulary, sentence variety and impact.

EXPANDED NOUN PHRASES

The crumbling, ivy-covered
mansion loomed ahead

RELATIVE CLAUSES ADVERBIAL PHRASES

Encourages ambitious language choices.
Reduces cognitive load The door, which was Without warning,

Supports retrieval of previously taught grammar.
Reduces cognitive load during drafting.
Gives pupils a bank of ready-made ideas.

Supports both lower and higher attainers.

during drafting.

Gives pupils a bank of
ready-made ideas.

Supports both lower
and higher attainers.

barely hanging on,
swung open.

The window, which
was cracked and
broken, let in the

ghostly Light

a chill ran through
the room.

In the dead of night,
a scream shattered.
the silence.

The rusty, iron gate
creaked open slowly
The dusty, eobweb-filled
corridor stretched into
the unknown.

The beehive gives pupils a strong bank of vocabulary and sentence structures,
making their writing more descriptive, varied and engaging.

RQRQR A *

BEST USED DURING:

@ Planning (generating ideas and structures)

@ Ssentence-level work (embedding grammar)
@ Drafting (using the bank of ideas)
@ Editing (improving vocabulary and variety)

(] writing




CHARACTER SUITCASE

What is it?

Pupils explore a character by considering what they

might carry in a suitcase, bag or pocket.
How does it work?

Choose a character.

Select items they may carry.

Justify choices.

Discuss what the items reveal.
Why use it?

Encourages inference.

Deepens character understanding.

Generates discussion and vocabulary.

‘ WHAT IS IT?

Pupils explore a o e
character by considering
CHOOSE A SELECT ITEMS THEY
\

what they might carry in
; g & CHARACTER. MAY CARRY.
a suitcase, bag or pocket.

L 8

WHY USE IT?

Encourages
inference.

Deepens character
understanding.

Select the character  Choose objects they might

you want to explore. have with them in their

suitcase, bag or pocket.

Generates discussion
and vocabulary.

TIPS FOR SUCCESS

Supports descriptive @ Model the strategy with a familiar character.

writing and empathy.
@ Encourage pupils to think beyond the obvious.
@ Use sentence stems to support justifications,

@ Display ideas and revisit during writing tasks.

HOW DOES IT WORK?

Explain why each item
is important to the
character.

| think thi tem s
@ Provide a range of possible items to inspire ideas. emis ingortant

* This item shows that..

* This Suggests that ghe
character might, .

CLASSROOM EXAMPLE

o o What would Paddington Bear
carry in his suitcase?

JUSTIFY DISCUSS WHAT

CHOICES. THE ITEMS REVEAL.

&

!
YL

Share ideas and explore

® Marmalade sandwich - he loves marmalade!

what the items tell us
about the character.

® Note from Aunt Lucy - to remember home.
® Hat - to keep warm and dry.

® Toothbrush — he is polite and thoughtful.

@ Book — he enjoys stories and learning.

© Old suitcase - a gift from Aunt Lucy.

These items show that Paddington is
kind, polite, curious and a little homesick.

because,,,

( BEST USED DURING:

Reading (Exploring characters)
wsn | Planning (Generating ideas)
HHa Writing (Developing character

description and narrative)




OPINION LINE

What is it? g g

Pupils position themselves along a line to show the
extent to which they agree or disagree with a )
statement. ‘

- OPINION LINE

Pupils position themselves along a line to show the extent to which they agree or disagree with a statement.

WHAT IS IT? HOW DOES IT WORK? WHY USE IT?
How does it work? Pupils posiion o 4 © o o4 Divelops reasonig
* " " " PRESENT A PUPILS CHOOSE JUSTIFY THEIR LISTEN TO REFLECT AND ' _p_ ool
; e":" :’5 a::'g & STATEMENT. A POSITION. VIEWPOINT. ALTERNATIVE REPOSITION IF | and critical thinking.
i AN A6
Present a statement. xtent to which they — e o | et Encourages respectful
agree or disagree = v Isee it g debate and active
q 0.8 with a statement. ':i:'::" | listening.
Pupils choose a position. ot
Q =5 ﬁ Builds confidence in
. . . . speaking in front of
JUStIfy th eir vi ewpo Int. Clearly share the Pupils stand anywhere Invite pupils to explain | Listen respectfully Pupils can move to a others.
statement with the along the line to show why they chose their to others and ask new position if their
9 . . class how much they agree position questions. thinking changes. Supports persuasive
Listen to alternative perspectives. koo B oot
o, . EXAMPLE . . .
Reflect and reposition if necessary. STATEMENT: Animals should live in zoos.
B . i . R CLASSROOM EXAMPLE
= 1 I Ll
Why use it? J Strongly Disagree — Nad Strongly Statement: “Homework helps pupils learn.”
Disagree Agree Pupils share reasons, respond to others, and
may move if their opinion changes.
Develops reasoning. TIPS FOR SUCCESS EXAMPLE IN ACTION e ® @ ®
@  Establish and model respectful listening. A
1 agree because z00s help I'm not sure. Some 1 disagree because animals
Encourages respectful debate. 7 ——— e e Ve e e should be fre inthe wid®
‘some aren't.
. . . . @ Use open-ended statements with no _"\ o /
Builds confidence in speaking. fht o vrong anwr Sl {
@ Cisstoa safe spaca for al D,,im.‘®; A = 7 _ " BEST USED DURING: \
. .. - A L 4 \ 4 - o e Speaking & Listening
Supports persuasive and balanced writing. swonsly strorgly (Oiscussion, Debatl |
Disagree Agree Drafting (Generating ideas)

Editing (Considering audience) |



SCEM GRID

What is it?

- SCEM GRID <

A vocabulary-generation strategy that encourages pupils to explore a setting or scene

A planning strategy that encourages pupils to
develop ideas across four key elements of narrative

o . P 5
writing: setting, character, event and mood. WHAT IS IT? |

through four different lenses: d, Colour, Emotion

and \ 3

HOW DOES IT WORK? WHY USE IT?

How does it work?

A vocabulary-generation o 9 e o

USE THE IDEAS
TO PLAN AND
ENHANCE WRITING.

Supports vocabulary

strategy that encourages generation.

pupils to explore a setting
or scene through four

PROVIDE AN —
IMAGE, SETTING
OR SCENE.

DIVIDE A PAGE —_
INTO FOUR
SECTIONS.

PUPILS GATHER —

VOCABULARY,

PHRASES AND
SENTENCES UNDER

EACH HEADING.

Create a four-box grid:

Encourages deeper
observation.
different lenses: SOUND

COLOUR Develops atmosphere

and mood.

Sound, colour, emotion, movement

Sound, Colour,
Emotion and Helps pupils move
beyond simple
description.

Movement.

Pupils gather vocabulary, phrases and sentence ideas °
under each heading before writing. #

EMOTION | MOVEMENT

Provides a scaffold for
reluctant writers.

Be 0 ¢ & B

Why use it? EXAMPLE SCEM GRID ~ A STORMY COAST
COLOUR

SOUND . CLASSROOM EXAMPLE

Develops descriptive vocabulary.

+ The waves crashed relentlessly.
+ Howling wind screamed through the cliffs.

+ Grey clouds swirled overhead.
+ The sea was a deep, stormy blue.

Image/Setting: A stormy coast

+ Seagulls cried overhead.
+ Rain lashed against the windows.
* Thunder rumbled in the distance.

* White foam exploded against the rocks.
« The cliffs were dark and rugged.

« A flash of silver lightning lit the sky.
Shades of grey, blue and black
blended together.

MOVEMENT
+ Waves crashed and retreated.
+ Clouds raced across the sky.
+ Rain slanted in the wind.
+ Sea spray whipped against the racks.
+ Lightning flashed and vanished.
The wind howled and nothing stayed still.

Year Group: Year 5
Encourages careful observation. Purpose: To generate ambitious
vocabulary and build a rich

description before writing a story

The roar of the sea drowned out everything else.

Supports atmosphere and mood. T emorion

' + Eerie and unsettling

* Isolated and small

opening.

Helps pupils move beyond simple adjective choices.

+ Anxious and on edge
+ In awe of nature’s power
- Hopeful for calm

Provides a scaffold for descriptive writing.

A feeling of danger hung in the air.

TOP TIP:

Encourage pupils to include figurative language, precise vocabulary and varied sentence openers in each section.



SILENT CONVERSATION

What is it?

A collaborative discussion strategy where pupils communicate entirely through writing
rather than speaking.

A question, statement or image is placed in the centre of a large sheet of paper and pupils
respond, question, challenge and build upon one another's ideas in writing.

How does it work?
Present a discussion prompt.
Pupils write an initial response.
Pupils move around the table reading the responses of others.
They add comments, questions, agreements or challenges.
The discussion develops entirely through written interaction.
Review the final discussion before moving into writing.
Why use it?
Encourages all pupils to contribute.
Gives quieter pupils a voice.
Allows thinking time before responding.
Develops reasoning and justification.
Supports pupils who may be reluctant to speak in front of others.

Creates a bank of ideas before writing.

(> SILENT CONVERSATION

il

WHAT IS IT?

A collaborative discussion “
strategy where pupils
communicate entirely
through writing rather
than speaking.

A question, image or
statement is placed in
the centre of a large
sheet of paper and pupils
respond by writing
comments, questions

and ideas around it.

o <®G o Q <«-- e oo
0 (]

) 1)

Place a stimulus in the
centre of the page.
Example: “Was the wolf
really the villain?"

= Jg Pupls silently record
their thoughts.

Pupils read and respond
to others’ comments by:
= o

« Challenging
* Questioning
- Building upon ideas

The discussion develops

through written dialogue.

Use the completed
conversation as a
stimulus for speaking,

HOW DOES IT WORK?

WHY USE IT?

He tricked Little
Red Riding Hood
and pretended

to be Grandma. for days!

Was the

we have that he
was evil?

He was still responsible

Maybe he was

just hungry.
He hadn't eaten

Could Grandma

have locked

Z7 wolf really § < the door? whole-class discussion.
Cod the story {_the villain?
pe-tnlbecaice g Generates a range of
it is told from isagree ienerat
Little Red because he viewpoints.
Riding Hood's ) planned the )
perspective? What evidence do 1, thing, Supports inferencs and

Encourages participation
from quieter pupils.

Develops reasoning and
critical thinking.

Builds confidence before

evidence-based thinking.

Creates a bank of ideas

@
©
828
Jo)
4

Silent Conversation

debate or writing. foeablageiiloen for writing.
—_——— e e o
CLASSROOM EXAMPLE BEST USED DURING | 2 TOP TIP 1
Question: Was the wolf really the villain? ‘ = : :
Gathering Content !
Use the discussion | i | @ Use different coloured pens so pupils can |
as a basis for: ¥ " |
! clearly see who is responding to whom. ¢
+ Class debate Planning | i
wolf really * Role on the wall |
the villain? « Persuasive writing : Q Encourage pupils to ask as many questions
+ Narrative from Debate & Discussion | as they make statements. This often leads
e eniee anctiempespective to richer discussion and stronger

x@ Perspective Writing wirtingyoytEomest @ |
- W el ¢




